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,.Collaborative Lcarning as a Strategy for the Preparation of Lesson Planning at

, Secondary Schopl Teacher Education (B'Ed) Programme"

Rajashekhara B. Almaje
Principal Gurunanak College of Education Bidar, India

(

(

Introduction:
It has been realized increasingly that lesson is not merely a means of giving out

instructions or giving out facts. It iin be occasion for learning; for thinking and- for

understanding. It can provide generous scope for the self activity of the pupil, directed, guided

and simulated by the teacher. But such lesson must be planned in advance.

Lesson ilan is a must for all teachers it is an essential part of teachers preparation for

classroom lesson it is the first and foremost step for a successful and effective teaching, it is a

mirror of action.
Change in the behavior is nothing but the learning it depends upon the practice and

Experiences 
-provided to an individual, the first stage of leaming is orientation of the new

behavior, knowledgc, skill and aims, the second one is confirmation of the life it is

comprehensive in nature.
Several types of leaming are there they are defined and classified by the eminent

psychologists, thi recent trend inlhe learning is changing according to the need of time such as

reflecting leaming, co-operative leaming and collaborative learning etc.

thr pr"sent study focuses on the practice in teaching, the foremost activity of thc any

teacher eduiation programme for that our student teacher can needs to prepare the lesson

planning and that should be prepare by the collaborative leaming. So that the one can gets

mastery over the preparation of lesson planning.
Significance of the study :

Planning is esseniiat not only in teaching but in all spheres of human activity. Probably

thcre is no type of work where the results ofpoor planning are as divesting as in teaching. _ -

a lision plan should tell very simply the story, the way teacher intends rightly or

wrongly to employ children for a given perioa. What he and they are going to do ? This written
'story' should show both sincerity and a plan a flexible and information plan.

According to Bagly "Howcvcr ible and Experienced the teacher he could ncver do

without his preliminary prcparations".
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I Pre-test scores of
student teacher

belongs to Scicnce

30 12.30 5.2

6. I 8**2 Post test scores of
'student teacher

belongs to Science

30 23.10 1.8

obtained.t'valu.eis6.l8unffi.05leveland2.76at0.01levelof
significance the obtained 't' vale is greater than the table value at both the 0.05 and 0.01 levels of
significance-

This shows there is significant difference exists between pre-test and post-test's
achievement in lessorr planning of student teacher belongs to Science. Hence null hypothesis is
rejected and research hypothesis is accepted.
[Iajor findings :

.preparing lesson plan of male B.Ed students.

preparing lesson plan of fcmale B.Ed students.

Arts discipline then the individual learning.

Science discipline rhen the ildividual leaming. -

Conclusion :
As we know that the lesson planning is very key aspect in teaching learning process,

because as the success of any task is very much depends uponthe plan and eiecution of that is a
crucial one so in the teaching leaming process also planning and eiecution are very important so
that one has to learn to plan the lesson in his teaching only where one can traincd to become a
teacher. While planning the lesson during the practice in teaching of training prograrnme where
the orthodox individual learning. by using this collaborate leaming process we can provide
opportunity to the sfudent teacher to meet with a common task, group learning, co-operative
behavior. Interdependence and awareness of responsibility and accountabiliry which makes an
individual to participate in an activity actively and get success for his own and group members.
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As the discussed in the methodology for the pre-test all the students are asked prepare a

Iesson pl4n individually in their respectiyJiubjects, during the gap of two we-eks the orientation

i, gir"n to the student teachers rcgirding the collaborate learning process and makes the groups

,fj - 6 members each is u grorp. Lateion after the gap of two weeks the student teachers was

asked to prepare a lesson plan in group with their respective subjects and group-

Statistical technique used :
For the prisent study Mean, S.D and 'T'-test are used as statistical techniques for the

analysis and interpretations of data collccted by using the rating scalc.

Analysis and interpretation of data :
Analysis ,nd int"qpr"tations of data was taken up on the basis of objects and hypothesis

of the srudy, by using the Mean, S.D and 'T'-lest for testing, the hypothesis are converted into

null hypothesis and interpreted at 0.05 and 0.01 levels of significance-

t. Hjpothesis : Therc is a significant differcncc exists betwccn pre-test and'post-test's

achievement in lesson planning of B.Ed student (student teachers)-

Nult hypothesis : There is no significant difference exists between pre-test and post-test's

achievement in lesson planning of B.Ed student(student teachers).

Tabte I. showing the mean, s.d. and 't' values of the pre-test and post-lest achievement in lesson

of B.Ed students(srudc:nt teachers

Sl. No. Variable N M s. D. t. value

I Pre-test scores 60 .9.06 6.9
8.65**

I Post test scores 60 18.6 2.3

OUtained't' value is 8fS inA the ta6iJvalue is 2.00 at.0.05 level and 2.66 at 0.01 level of
significance the obtained 't' vale is greater than the table value at both the 0.05 and 0-01 levels of
significance.

This shows there is signi{icant difference exists between pre-test and post-test's

achievement of B.Ed students in lesson planning. Hence null hypothesis is rejected and research

hypothesis is accepted.

2. Hlpothesis : There is a significant difference exists between pre-test

achievement in lesson planning of Malc student teachers.

Null hypothesis : There is no significant difference exists between pre-test

achievement in lesson planning of Male student teachers-

Table 2. showing the mean, s.d- and 't' values of the pre-test and post-test's achievement in
student teachers.Iesson plannine of Mde

Sl. No. Variable N M s. D. t. value
I Pre-test scores of

male student
teachers

30 I t.l5 5.7

7.36**
2 Post test scores of

male student
teachers

30 21.20 1.9

Obtained 't' value is 7.36 and the table value is 2.05 at 0.05 level and 2.76 at 0.01 level of
significance the obtained 't' vate is greater than the table value at both the 0.05 and 0.01 level's
of significance.

This shows there is significant difference exists betu'een pre-test and post-test's
achievement of male student teachcrs in lesson plauning. Hence null hypothesis is rejected and

research hypothesis is accepted.

and post-test's

and post-test's
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3. Hypothcsis : There is a significant difference exists between pre-test and post-test's
achievpment in lesson.planning of ferpale student teachers.
Null hypothesis : Thcrc is no significant diffcrcnce cxists bctween pre-test and post-tesr's
achievement in lesson planning of female student teachcrs.
Tatrlc 3. shorving the mean, s.d. and 't' values of the pre-tcst and post-test's achievement in

of female

Sl. No. Variable N ilt S. D. t. value
I Prc-tesl scores of

:fcmalc studcnt
tcachers

30 t0.80 6.3

7.9**
2 Post test scores of

, female studcnt
tcachcrs

30 2l .00 2,1

Obtaincd't'r'aluc is 7.9 and thc tablc value is 2.05 at 0.05level and2.76 at 0.01 levelof
significance the obtaincd 't' vale is greater than the table value at both the 0.05 and 0.01 levels of
significance.

This shorvs there is significant difference exists between pre-test and post-tesr's
achievement of female student'teachers in lesson planning- Hence.null hypothesis is rejected and
rescarch hypothcsis is accepted.
4. Hypothcsis: There is'a significant difference exists between pre-test and post-test's
achieverrrent in lesson planning of student teacher belongs to Arts discipline.
Null hypothesis : There is'no significant difference exists between pre-test and post{est's
achievement in lesson planning of student teacher belongs to Arts discipline.
Tatrle 4. showing the mean, s.d. and 't' values of the prc-test and post-test's achievement in
lesson ofstudent teacher to Arts
SI. No. -Variable N M S. D. t. value

I Pre-test scores of
*rrudent teacher
'belongs to Arts

30 I 1.00 5.4

8-00**
2 Post tcst scores of

student teacher
belonss to Arts

30 22.80 2.80

Obtained 't' value is 8.00 and the table value is 2-05 at 0.05 level and2.76 at 0.01 level of
significance thc obtained 't' vale is greater than thc table value at both the 0,05 and 0.01 levels of
significance.

This shows there is significant difference exists between pre-test and post-test's
achievement in lesson planning of student leacher belongs to Arts. Hence null hypothesis i-s

rejected and research hypothesis is accepted.
5. Ilypothesis : There is a significant difference exists between pre-test and post-test's
achievemcnt in lesson planning ofstudent teacher belongs to Science.
Null hypothcsis : There is no significant difference exists betrveen pre-test and post-test's
achievement in lesson planning of student teacher belongs to Science.
Table 5. showing the mean, s.d, and 't' values of the pre-test and post-test's achicvement in

ing ofstudent teacher to Scicncc.
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llypothesis of the study :

lcsson planning of B.Ed student(studcnt tcachers).

lesson'planning of Male studenl teachers.

lesson planning of Female studsnt teachers.

lesson planning of student teachers belongs to Arls discipline.

lesson planning ofstudcnt teachers belongs to Science discipline.
Illethodology / Dcsign of the study :

For thc present study singlc group prc-tcst and post-tcst expcrimcntal mcthod rvas used in
thc first stage ,prc-test was assigncd to the subjects that is preparations of lesson plan in
individual and after the gap of two rvecks subjccts ask to work in a group of five to six members
in each group rvhcn they act .according to the collaborative learning rcgarding which the
treatment rvas given in tlrc gap period of two weeks achievement of both tests are taken into
considcration in intcrprctation.
Tool uscd:

Rating scale was construcled for the purpose the 3 point scale was used,0, I and 2. 0 for
poor I for average and 2 for good. The nting scale is consists of 15 observations those are :

l. Content analysis
2. Teaching points
3. Instructionalobjectives
4. Teaching aids (preparations)
5. Motivation
6. Statement of aim
7. Develqpment

. .Presentation

. 'Method used

. ,Skills used

. Teaching aid (piesentation)

. Attainments of instructional objectives
8. Recapitulation
9. Black board summary
10. Evaluation
I t. Home assignmeuts

Sample selection :
For the present study simple random sampling technique was used. The 100 students of

Karnataka College of Education Bidar are the populations of the study, among them 30 students
from the Arts discipline and 30 students from the science discipline are chosen keeping in mind
that the gender is also considered that is 30 male student teachers and 30 female students are
selected for the study.
Data collection :

(
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On the other hand collaborate leaming is an educational approach that involves group of
learnefs working together to solve a problem, complete a task, creatg a product. It is based on the

idea that leaming is a naturally social act lcarning occurs tkough engagefnent among peers

either face to face or online.
This is a method of instruction is which students of various performance levels work in

. groups towards a common academic goal. The students are responsible for one others leaming as

well as their orvn thus thc success ofone student helps other student to be successful.

According to ifoften sills digby and Russ - "the shared learning gives students an

opportunity to engage:in discussion take responsibility for their own leaming and thus became

critical lhinker".
Proponents of collaborate ,learning claims the active'exchange of ideas within small

groups not only increase intcrcst among participants but also promotes the critical thinking.
.Herc is n atlcmpt of..collagcn of lcsson planning and.collaborate learning. in another

words, preparation of lesson planning through collaborate learning can make more impact and

more meaningfully reach to the student teacher of various performance level. To determine the

preparation of'lesson_planning through collaborate method is the key factor of the present study.

The student teachers attention should be focused on the out come .of 'pupils'
achicvcmcnt, rvhich is based on,definite proccss and procedure with a recognitions should be on

the foreground and teacher is in the background as guide and direclor oflearning activify.
In teacher education programme while teaching and training about the preparation of lesson

planning teacher educator should.follow the activities mentioned below :

) Assign a common task to the student teachers

) Promotes:the group learning
) Provide the platform forco-operative behavior.
) Create the interdependence ofone another and
) Create awareness of individual responsibility and

) Accountabiliry among the student teachers in preparing the lesson plan
When teacher cducator performs like this, that creates a situation called collaborative learning.

Where students teachers shows individual responsibiliry accountability, interdependence, co-

operative behavior group learning for a common task called preparing the lesson plan for
practice in teaching. That is the focused aspect of the present paper that is "Preparations of
lesson planning though collaborative learning".
Title of the study :

The title of the present study is "A study on Preparation of lesson planning tkough
collaborate leaming is secondary school teacher education@ Ed) programme".
Objectives of the study :

ofB Ed students (srudent teachers).

of male student teachers.

of female student leachers.

of student teachers belong to Arts discipline.

ofstudent teachers belong to Science discipline.

(
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A STUDY ON ACADENIC ACITTF'VEI\MNT OT'SECOI\DARY STUDEI\TTS IN

RELATION TO INTELLIGENCE, EMOTIONAL INTELLIGENCE, AI\XIETY, ATID

LOCUS OF CONTROL

MAREPPA KATTIMAM HANAMAI\HA

ASSISTANT PROFESSOR

GURUNANAK COLLEGE OF EDUCATION

BIDAR

( Abstract
r

This study examines about emotional intelligence and locus of Control association with

academic achievement of students. Four research questions guided the study. The co relational

research design was adopted for the study. We analyzed the effects on a goup of adolescents of

an emotional intelligence education model of adolescent psychosocial adjustment. Participants

were high school students aged betwe en 12 and 16 years, of whom some were in the control

group and other some were in the training group We conducted the research using a

experimental pretest-intervention-posffest deslg1 during 2 academic years. This training program

was conducted as part of the ongoing project and is implemented dwing weekly sessions.

Students who participated in program reported better psychosocial adjustment likewise lower

levels of depression and anxiet5r, and higher self-esteem) compared to students in the control

group. Implications of these findings for educational curricula are discussed, and

recommendations for future research are made.

Inhoduction

A student can get admission into a higher institution simply with hisArer intelligent quotient but

the control and management of emotions (emotional intelligence) and understanding and

explaining of success and failures (Locus of control) to a great extent determines his/her

academic achievement. This study therefore examined emotional intelligence and locus of

Control association with academic achievement of students. Four research questions guided the

study. The co relational research design was adopted for the study. The population of the study

(
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with some specific students of certain area. No sampling was done because the population is

small. 3 sets of instruments were used for the study namely: Emotional Intelligence Setf

Assessment Instrument Locus of conffol Instrument (LOCD adapted from the work of Levenson

(1931) and an achievement lest in Educational Psychology constructed by the researchers.
.:

Reliability of the instrumentswere established using Cronbaoh alpha and an internal bosfficient

was obtained for EISAI, LOCI subscales namely internal and extimal locus of control

orientation and finally fbr the researchers developed achievement test. The datra were analyzed

using coffelation and regression statistical rinalysis. The results showed a positive and significant

relationship between Emotional intelLigenoe and internal locus of conhol and academic

aohievement of students in psyohological constructs wheel tremendous influenoe on the

academic outcomes of students'. Based on the findings of thp-
t
istudy, it was recommended among

others that lecturers should de-emphasize grades and relative ranking, reward effort rather than

ability to help students have.intemal locus of orientationtiir$p also practical G.S courses

that should help students acquire adequate skills should be included in the

Sandwich programme to hglp improve thei intelligelrCe" $
I ; r''i' 7

Academic achievement of students'

whole education system revolves.

skills developed in school subjects

adequate leaming should

achievement as the hub

around which teaching and be the target of every student

enrolled in any aoademio programrye. We can observe that academic achievement was once

thought to be the most important outcome of formal education experiences as well as indicators

of students' well-being and psychological development. assert that academic aclievement is the

most important pre-requisite for individual and societal prosperity as well as a vital issue both for

politios and psychological resoarch. In the contoxt of this researoh work, aoademio achiovement

refers to outcomes in performance of students' in intellectual domains (cbguitive, affective and

psychomotor) 
,

The primaryaim of enrolling inany academicprogftunme rangmgfrom primary,'secondary
:

to tertiary education is for acquisition of knowledge and skills that will enhance the individuals

vital elements through which the

.t is the knowledge acquired and

scores assigned by the teacher.

when it is observed that

manifest in students

C
(
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up, over whelmed and lose coatrol in the face of challenge or stress. Emotional int6[igence

is the area of cognitive ability that facilitates interpersonal behaviour. David Goleman" a

psychologist and behavioural science journalist populariTed the coacept of emotional iatglligence

in the year l995.In his book titled "Emotional Intelligence", Goleman explained,emotional

intelligence as the ability of an individual to appropriately and effectively manage his emotions

to ensure those-emotions is expressed accordingly. He went further to observe that

emotional intelligence' is thelargest srqgle predictor of success in the wo:kplace.

Goleman outlined five categories of emotional intelligence namely: Self-awareness, self

regulation, motivation, empathy and social skills. Some researchers and authors have

attempted various definitions of emotional intelligenceaccordingtotheirperspectives.:selfr
(

,,,''
awaxeness, selfmanagement, social awareness "and rglationship management.

A student with high emqtional intelligence has. proper conirol over his/her emotions and

therefore will thrive in the face of any acad' lexities while the reverse is the case for a

student with low emotional intelligence. English adage that *Life is not a bed of
roses". All aspects of life i rn6ital, economic and

C
(

educationaUvocational ir"$,g"ll;,qf challeffiffi.ffir, *d frobl$stherefore, a students'

inlellectual ability or Sellectual wot-W n_ot :,euougdlon its own to achieve

academic success. This is true because it is the students':nts' emotional intelligence that will help

himlher to manage and emotions. With to manage stress and stay

emotionally balanced a ion without letting it upset

his/her thoughts, self control

Psychologically, a student lryk of control over his/her emotion may result, to some

physical healt!, menql health, relationship and empathy (social intelligenoe) challenges which

ultimately wheels hemendous influence on hisfrer academic pursuit and perfonnance. To

butffess this point, inability to manage emotions equal to not managing of stress which has

physical health challenges. This can also impact on a person's mental health thus resulting in

anxiety, tantrum and ofte.n depression which are highly opposite to academic excellence. Low

emotional intelligence a$eots ones formation of strong relationship wlich can result to

feeling lonely, isolated and inability to engage in collaborative activities. On the

other hand Oigh emotional intelligence) uoderstanding your emotions and how to control
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fulfillment of hislher potentials and adjustment in the society. Students' acquisition of

knowledge and skills in any teaching and leaming activity is measured through quiz, tests,

projects and examinations administered by the teacher in-between or at the end of a tenn,

semester or contact session. The extent of the student' performance is simply his achievement

Anxiety is a feeling of fear, dread, and uneasiness. It might cause you to sweat feel restless and

tense, and have a rapid heartbeat. It can be a normal reaction to stress. For example, you might

feel anxious when faced with a difficult problem at work, before taking a test, or before making

an important decision

Some psyohological constructs including personality traits and emotional intelligence could be

the overall development of 'Education is the most

impor,tant avetrue for improv and his/her adaptation to the

(
society. For this reason , education be taken seriously. Federal

Republic of Nigeria Q013) recognized education as a bedrock of every nations'

gpwth and so outlined clearly in her National Policy on Education (NPE) the national

guideline for the effective adminisfration, management and implernentation of education at all

tiers of govemment. - Post basic education of 3 years in senior secondary sctrools and technical

colleges and - Tertiary educ4tion provided in colleges of education, polytechnics,

monotechnics and the universities. Sandwich progrcmmes fall under tertiary education.

Sandwich programme is a part-time programme for teachers in primary and secondary schools

and others to study iu the Faculty of Education. All the courses in the Faculty of Education are

available during the contact sessions (usually long vocations).Contr.iry to other. academic

vital in explaining a person's thoughts, actions, interpretations, judgments and behaviors. This

study adopted co relational research design to establish the association of personality traits and
'<. v4

emotional intelligence *ithdlSiy" f anajffi[tn behbviowK6qong adolescents in tertiary

institutions 
-s* .,,, ffi ,'"; =g

Intelligence can'be defined as the ability to so1.v"e;gmnlex problems or make decisions with

outcomes benefiting the actor, 
11d 

has,evolved in life forms to adapt to diverse environments for

theirsurvivaraoarenroouliigl,:*, 
i __ r.,_ r;.,:}il

<l}-6,"tq.:9



prografirmes in the university which has two semesters in a session, sandwich programme has

just one contact session. Students are taught by both lecturers in the faculty of education and

from theservicing departments. The primary aim of enrolling in any academic programme

ranging from primary, secondary to tertiary education is for acquisition of knowledge

and skills that will enhance the individuals' fulfillment of hislher potentials as well as

psycho-social adjustments in the society. To this end, students' knowledge, understanding,

acquisition of facts and skills which is often defined by the educational construct "Academic

Achievement" is measured through quiz, assignments and examinations at the end of every

contact session. Psychological constructs such as emotional intelligence and locus of control is
' vital in explaining students study habits as well as academic outcomes/achievoments. They(

(
,...,

argued that some academically brilliant 'individuals are yet socially inept and

unsuccessful at work, in academics or their personal relationships. This is true because

you can get admission into a'higher institution simply with your intelligent quotient but control

and management of your emotions (Emotional Intelligence) and undr

yoru successes and failures (Locus of Control) determines your academic achievement. There

searchers' observation ,4t #g:aro"l ffiffi*ours pf $ru*o in the Facutty of

Education, preferred the s$l tj.ryl ro-ffiffi*,pn9.ea'ur,-ffif*.d, exhibit aggressive

behaviours at the slightest$fuy;"ri*, *a-6ffiffi**,,di$wugE*;d, fail to do assienment,

exhibit low performance in examination, rudely blame lecturers for low grades and

inability to complete this point, some of

these students attend lectures to lectures and examinations

( without any remorse, confused oltline and ready to exchange words

with both classmate and lecturers anytime. This study therefore sought f investigate'emotional

intelligence and locus of control association with academic achievement. Emotional

intelligence is a psycho.logical construct derived from tvyo terms: Emotion and intelligenrce.

Intelligence belongs to the cognitive (thinking, lsassning) aspect of mental functioning while

emotions belong to the affective (feeling, appreciation) aspect of mental functioning.

Simply put, intelligence is the ability to acquirg understand and gomprehend information

or knowledge as well as being able to transfer the acquired knowledge for protlem solving

while emotion ineans state of mood of an individual. Emotions are important pieces of

information that tell a person about himself/herself and others but can make one become tensed

BIDAR-585403
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them boost social relatio4ship, empowers )rou to commuuicate more etrectively, forge

stronger relationship, recognize other peoples stengths aud weaknesses, embrace adequate

social relationship skill and feel loved and happy. Another psychological construct that is vital in

explaining students' academic outcomes is their attribution of success and failure. Weiner (lg7g,
1980) fonnulated attribution ftgory that includes many ideas about achievement motivation and

the motivational effects if experiencing success and faihres. His theory is directed mainly

towards understanding how individuals explain the causes of their successes and failures and

how these failures affect thsir subsequent motivation to achieve. According to .atffibution

theory, persons attribute or soribe the causes of their successes and failuies to either oxternal or

intemal factors. One concept central to athibution theory is "Locus of Control". In Psychology,r
(

locus of control is considered to be an important aspect of personality. Locus of control entails

how individuals perceive and explain the underlying factqrs behind their successes and

failures in life. This psychological construct was developed:: origina
ir.-i

(1966) and she called itdtfocus' of Cogffi& Relnfor€glrffi,i ey this name, Rotter

(

was bridging behavioural and cognitive psychology where she affirmed that behaviour was to

a greatextent guided or rf*a*"ments, ai$fuffia".lra 6"nuffirs are strengthen/weaken

through rewards ara nr",$s-lq"irr,, so-ffiffi* uoa ,ffi have attempted various

explanation of locus of controJ. Kgi
'i:j:'* K,g.iql(30.tffi".4,t|{ {orl-uspSontrol depict the extent to

which people feel that they haVe control over the situations, circumstances and events that

influence their lives. ines one's response

and motivation to ev.ent. of conhol is a determinant

of personality and a person's is controlled by intemal

forces(himselfherself) or by external forces (such as fate, powerfirl others). In the context of

this research work, the researchers explains locus of control as how people perceive,

understand analyze and infer the causes of their failures and successes in life. In order words,

loous of control is an explanation of the results of our actions, whether they are contingent on

intemal or external control orientations. By means of observations, tests, quiz and

examinations, studentsl receive feedback conceming their level of performance on tasks either

relative to othor members of the class or to no@ acceptability. This feedback uttimately

influenoes students' perceptions. Locus of control is important in understanding how students'

might interpret and use ,feedback they receive. A persoa who has an internal locus of

BIDAR.-5854,03



contuol is that person who believes that success or failure is due to his/her own efforts or abilities

while a person with external locus of control is more likely to believe that factors such as

luck, task difficulty other people's actions cause success or failure

Conclusion

This states why locus of control is important in explaining students' academic

achievement. It might not be an over statement to say that psychologically, locus of control

seoms to be the'most predictor of a students' academic achievement after ability. The reason is

because sfudents who believe that success or failure in school work is due to external forces are

unlikely to work hard. On the contrary those students'who believe success.and failure are
( primarily dependent on internal forces tr,e their ovm efforts and abilities) are more likely to work

hard. Psychologically, an individual is more likely to take action to change her situation when

the need arises when she holds the view that her destiny lies in her,hands and less likely to work
ro\- ' .' 6{#8 r'

tolvard change when the ;[trru.i;'rrr, "rffiorting thist,ph&. We can see that people

,, or"ffit r.l'uiti"y" thmb* o","dlo"Er r"rr*as that tney outain

while those with u, ,*r#d bcus of 
"ooffii*ionffiool 

betene th# actions does not matter

much but rather rewards in life are generally outside their control. This matters for
;rl- ':':ii:'':'. i;ffif i::..i,:'' - {

academic outcomevachit"tfo!: 
,1. 

,, *- ''.W :,;. ' 
t 

-
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